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INTRODUCTIONS 



Who we are 

 Carlmont
- Karen Ramroth

M-A
- Anne Olson
- Stephanie Cuff-Alvarado

Sequoia
- Diana Nguyen
- Melissa Díaz
- Claire Heritier-Kerby

TIDE
- Cat Cole

Woodside
- Kayla Dice



Overview

1. We propose that 9th grade be Life Skills / Ethnic Studies and 10th grade be 
World Studies. 

2. The district curriculum is meant to be a resource treasure trove that 
establishes parameters for Ethnic Studies and respects the differences at each 
site.

3. This organizing effort has come from teachers, alumni, various stakeholders 
and community members across school sites. 



ETHNIC STUDIES 



What is Ethnic Studies? 
Ethnic Studies 

● Is an academic field with existing methodologies 
to question dominant narratives, systems, and 
their creation and reestablish new ones

● Centers indigeneity*, Blackness, race, ethnicity 
and its intersections to other social categories 
such as gender and class.  

● Spans across locations that connects and 
compares the local, national, and global 

● Empowers, angers, celebrates, reckons, reflects, 
cries, resists, laughs … 

Tension in Ethnic Studies

● Ethnic Studies vs. Third World Studies 
● Multiple approaches to Ethnic Studies
● Ethnic Studies = Diversity and Multiculturalism 

What Ethnic Studies is not 

● Area Studies: “This happened in a non-western 
country; thus, it must be Ethnic Studies” 

● Navel Gazing: A course about individual identity 
● Only oppression: Discouraging and depressing 

*membership in an indigenous group



Why Ethnic Studies 

“The mission of the Sequoia 

Union High School District 

is to engage and prepare all 

students to excel in a global 

society.” 

● Improved outcomes in class attendance, GPA, and credits 
earned

○ University of Arizona Study: students in Mexican American Studies 
class had 10% higher chance of graduation (2014)

○ Stanford Study of SFUSD: Students enrolled in Ethnic Studies saw 
21% increase in attendance, GPA bump of 1.4 points, and 23 more 
credits earned; impact most notable among males and Latinx 
students in math and science (data from 2010-2014)

○ SF State Study: Ethnic Studies majors have a 6 year grad rate of 
77% as opposed to non-majors at 53%, and students who took at 
least 1 ES class also had higher grad rates (data from 2008-2010)

● Teachers cannot teach these critical skills and content in the 
existing eurocentric framework

● Important content and skills to allow 9th graders and all 
students to “really see each other” and have the language to 
across race, gender, and class 



Academic and Social Value

Considerable research evidence shows that 

well-designed and well-taught ethnic studies 

curricula have positive academic and social 

outcomes for students and that curricula are 

designed and taught somewhat differently 

depending on the ethnic composition of the 

students and the subsequent experiences they 

bring. 

Both students of color and White students have 
been found to benefit academically as well as 
socially from ethnic studies. Indeed, rather than 
being non-academic, well-planned ethnic studies 
curricula are often very academically rigorous. 
Rather than being divisive, ethnic studies helps 
students to bridge differences that already 
exist in experiences and perspectives. In these 
ways, ethnic studies plays an important role in 
building a truly inclusive multicultural 
democracy and system of education.

Dr. Christine Sleeter (2011) 



Student Testimonials
★ Ethnic Studies was by far the best and most 

relevant class that I took throughout my entire 
time at Carlmont. It helped me find my passion 
and I am now studying sociology at Chapman 
University. If it wasn't for this class I would not be 
the same student and citizen that I am now.

★ When the George Floyd protests started and 
people came out of the woodwork, saying they 
had no idea this had been happening, my heart 
sank because I knew. And I had known. And the 
worst part is, I had forgotten that not everyone 
takes an ethnic studies course in high school. I 
had forgotten that others didn't know. But that can 
change.  Ethnic studies instilled me with an 
external awareness and drive to make change in 
this world. And for that, I will forever be thankful.

★ REI should be a graduation requirement in the 
Sequoia Union High School District. In REI, I 
learned about important events and people that I 
would have never heard about in my traditional 
history courses. The course also taught students 
about systemic racism in the United States justice 
system, voting system, etc. and gave students a 
safe space to have important conversations about 
systemic racism in the United States.

★ Ethnic Studies is one of the most valuable classes 
I’ve ever had the pleasure to participate in.  It is 
VITAL for kids in the predominantly white areas of 
the San Carlos School District to understand the 
history of housing and school segregation in the 
Bay Area...As a mixed race lesbian, this course 
taught me so much, not only about U.S. history 
through an ethnic lens, but also about queer 
history in America, and these lessons have stayed 
with me even now.  It is important for kids like to 
me to feel like they are represented in their history 
curriculum, because these kids will feel validated 
and be more interested in the subject material.



Goals and Pillars 

Goals 

● Researching and reading a variety of sources (e.g. 
music, art, literature, tv, multimedia) 

● Speaking and listening: How to talk about race, 
gender, class in community  

● Analyzing and critical thinking: 
○ Whose voice is missing? Who has power? 

How is power taken? 
○ Deconstruct systems of power 
○ Connecting ‘hyperlocal, national, global’

● Building community to identify areas of change 

Pillars 

● Grassroots efforts 

● Anti-racism 

● Intersectionality* 

● Indigeneity** and decolonization

* understanding the intersection of identity categories such as 
race, class and gender, as well as their relationship to power
** membership in an indigenous group



Units

I. Introduction 
A. Ethnic Studies
B. Identity 
C. Narrative 

II. Migration and Movement 

III. Systems of Power 

IV. Power Movements, Transformation, 
Change 

Many of these topics are present 
across sites, visions, and syllabi 

even if they may have a different 
name and order. 



History at SUHSD

Electives at M-A and Carlmont 

EPAA - Race and Immigration 

TIDE - Cross-Cultural Perspectives

Integration in US History

Mini Lesson Plans Currently Available: 

● Race as construct 

● Cycle of oppression 

● Intersectionality*

● Critical lenses** 

● History of Immigration (Chinese Exclusion Act, Bracero 

Program, Immigration Acts) 

● Critical reading of the Declaration of Independence 

from perspectives of women, African American, Native 

○ Different approaches b/w US History and Ethnic Studies 

○ Blur between the two 

* understanding the intersection of identity categories such as race, class and gender, as well 
as their relationship to power
** looking at the world, literature, sources, etc through the “lens” of race, class, and gender



Sequoia Union High 
School District

San Mateo Union 
High School District

Palo Alto USD Half Moon Bay HS Mountain View and 
Los Altos UHSD

Credits 
Required 

35 credits 35 credits 40 credits 35 credits

Year 1 World Studies 
Contemporary World 
Studies 

Contemporary World 
Studies 

Freshman Social 
Studies
AP Human Geography

World Studies 

Year 2 Modern European 
History

Modern World History 
or European History AP 

World History 
World History
AP World History

Global Studies

Year 3 US History United States History US History 
United States History
AP United States History

US History

Year 4 Government and 
Economics

American Government 
and Economics 

Government and 
Economics 
+ Social Studies Elective

American Government / 
Economics 

AP Psychology 

Civics and Economics 

Sequoia is the only district in our area that requires all students to take European History

https://www.smuhsd.org/Page/5337
https://www.smuhsd.org/Page/5337
https://www.pausd.org/school-life/learning/curriculum-resources/high-school-education
https://hmbhs.cabrillo.k12.ca.us/UserFiles/Servers/Server_18665174/File/HMBHS%20StudentPlanningGuide%202020-2021%20(1).pdf
https://www.mvla.net/documents/Education/Curriculum/Graduation%20Requirements/Graduation%20Requirements.pdf
https://www.mvla.net/documents/Education/Curriculum/Graduation%20Requirements/Graduation%20Requirements.pdf


San Jose USD Fremont UHSD San Francisco USD East Side UHSD Oakland USD Jefferson UHSD

Credits 30 credits 3 year requirement 3 year requirement 3 year requirement 3 year requirement 3 year requirement 

Year 1 

Year 2 World History  
World History World History World History World History World History

Year 3 US History US History US History US History US History US History

Year 4 
American 
Government and 
Economics

Government / Econ 
American Democracy 
+ Economics 

American 
Government / 
Economics

American 
Government / 
Economics

American 
Government / 
Economics

https://www.sjusd.org/docs/resources/SJUSD_Graduation_Requirements.pdf
https://resources.finalsite.net/images/v1579649299/fuhsdorg/de4tbd3nsrubxyqyhzhg/FUHSDCourseSelectionGuide2020-2021FINAL_11320.pdf
https://www.sfusd.edu/school/mission-high-school/students/graduation-requirements
http://www.esuhsd.org/Students--Parents/Resources/Student-Resources/Graduation-Requirements/index.html
https://www.ousd.org/domain/3352
https://www.juhsd.net/site/default.aspx?PageType=3&ModuleInstanceID=3425&ViewID=7b97f7ed-8e5e-4120-848f-a8b4987d588f&RenderLoc=0&FlexDataID=5140&PageID=236


IMPACT



Carlmont
*LEP, Co-Taught

Woodside 
*LEP, Co-Taught

M-A
*College Prep, LEP, 

Co-Taught

Sequoia
*LEP, Co-Taught

EPAA Tide Redwood
*Course sequence 
depends by need

9

Life Skills/World 
Studies 

Life Skills / World 
Studies

Life Skills / World 
Studies 

Life Skills / World 
Studies

Aguilera, Hyde, Nguyen, 
Peyton, Ramezane, Waters

Race and 
Immigration 

Life Skills/World 
Studies

World History 

10

MEH* 
AP Euro

MEH*
AP Euro

MEH* or

AP Euro

Modern European 
(World) History*

Díaz, Gray, Henderson, Kerby, 
Nguyen, Waters

World History U.S History 17B 
and 17C
(Dual Enrolled)

MEH 

11
US History* 
AP US History

US*
APUSH

U.S. History* or
APUSH

US History* or 
IB HOA 

US History World History US History

12

Gov/Econ* 
AP Gov/Econ

11/12 Electives: 
Race, Ethnicity, and 
Immigration
AP Psychology
Psychology

Gov/Econ* 

11/12 Elective:
Anthropology/
Psychology 

Gov’t/Econ*

11/12 Elective:
AP Psychology
Gender Studies/Psych 
Latin American Studies 

Gov/Econ or 
IB World Topics

Gov/Econ Gov/Econ Gov/Econ 

Current History Courses 



Carlmont Woodside M-A Sequoia EPAA TIDE Redwood
*Course sequence 
depends by need

9
Life Skills/
Ethnic Studies

Life Skills / 
Ethnic Studies 

Life Skills / 
Ethnic Studies 

Life Skills / 
Ethnic Studies

Race and 
Immigration 

Life Skills/Ethnic 
Studies

Ethnic Studies

10

World Studies
AP World or AP 
Euro

World Studies
AP World or AP 
Euro

World Studies
AP World or AP 
Euro

World Studies World History U.S History 17B 
and 17C
(Dual Enrolled)

World History 

11
US History
APUSH

US History
APUSH

U.S. History or
APUSH

US History or 
IB HOA 

US History World History US History

12

Gov/Econ* 
AP Gov/Econ

11/12 Electives: 
Race, Ethnicity, and 
Immigration?
AP Psychology
Psychology

Gov/Econ

11/12 Elective:
Anthropology/
Psychology 

 

Gov/Econ

11/12 Elective:
AP Psychology
Gender Studies/Psych 
Latin American Studies  

Gov/Econ or 
IB World Topics

Gov/Econ Gov/Econ (Ethics 
of Technology) 

Gov/Econ 

Proposed History Courses 



Carlmont Woodside M-A Sequoia EPAA Tide Redwood

EPA History
Who’s from 
there and who’s 
not

EPA History
Who’s from 
there and who’s 
not  

EPA History
Who’s from 
there and who’s 
not  

EPA History
Who’s from 
there and who’s 
not  

EPA History + 
Redlining

EPA and Belle 
Haven area 
history

Pacific Islander 
Students 

AAPI Students BSU Student  
letter  - diversity 
needed in 
curriculum 

Pacific Islander 
Students 

Pacific Islander 
Students 

Native American 
territory + local 
history

Inequity in STEM 
Fields (race and 
gender)

Experience with 
schooling

Newcomers, 
ELs, 
International Ss

Newcomers, 
ELs, 
International Ss

Gentrification, 
Schooling, and 
Housing 

Gentrification, 
Schooling, and 
Housing 

Gentrification Impact of tech 
companies on 
local area

Culture clubs on 
campus: more 
inclusion/
recognition

Sequoia Student 
Activism: School 
Mascot 

Border studies

Locality of Curriculum



Addressing Concerns and Potential Challenges 
● The concern of harming students 

○ Tokenizing, objectifying, “intellectualizing” lived 
experiences  

○ Teachers need training
○ Students still need to see themselves in the curriculum 

in powerful, positive, complicated ways.

● “Students are too young for the content”

○ Already cognizant of the inequities from an early age 
(Doll Test)

○ They want to talk about it!

● Ethnic Studies actively centers BIPOC* voices
○ Not exclusionary, just mindful
○ Practical limitations such as staff interest and make-up

● Ethnic Studies is too “controversial”
○ EPAA Race + Immigration teacher has lessons on the 

Arizona Ethnic Studies ban and addresses 
misconceptions of Ethnic Studies early on.

● “What happens to AP Euro?” “Will students be ‘prepared’?”
○ Up to individual school sites, but we propose AP 

World and AP Human Geography -- getting rid of 
eurocentric in accordance to standards 

○ Vertical Alignment: Looking at entirety of curriculum 

● Teachers attached to their curriculum, and departments with 
different timelines, and teachers who do not want to teach 
Ethnic Studies might be forced to teach it 

○ Importance/impact of graduation requirement. 
Dangers of “veil of an elective”: Ethnic Studies is for 
ALL students

○ Changing curriculum -- We can hand you something 
○ Trusting department chairs to place teachers who are 

willing to teach Ethnic Studies. 

● What will transition look like especially for students who 
need to recover credits at summer school, Redwood, or 
Edgenuity? 

* Black, Indigenous, and People of Color



Classroom Scenarios + Strategies
● “Students might create an unsafe environment”

○ Creating brave spaces
■ Co-creating norms in classroom (Bill Rogers)
■ Proactive: Restorative Justice Circles, weekly 

socio-emotional check ins, mindfulness 
practices, community building, anonymous 
question/feedback box.

● “BIPOC* students might feel isolated; students might feel that 
the class is a ‘downer’”

○ Focus on resistance, resilience, and re-imagining our 
futures

■ Duncan-Andrade, Note to Educators: Hope 
Required When Growing Roses in Concrete  

  

● “Conservative students might feel ostracized from class” 
○ Stick to facts + evidence
○ Validating feelings/emotions and emphasize the 

importance of willingness to speak against the grain.
○ Fine line addressing harmful beliefs that hurt students 

  
  

* Black, Indigenous, and People of Color



Logistical 
Considerations

● What textbook will be adopted? 

○ Acknowledge work around adopting textbooks just 
last year.

○ Creation of a reader with primary sources + scaffolded 
theory.

○ SMUHSD uses “A Different Mirror” by Ronald Takaki 
○ Racial and Ethnic Groups Textbook
○ Excerpts from existing textbook 

● Who will draft the curriculum for the district?
○ 2nd and 3rd Quarter Timeline
○ Teachers apply with clear rubric 

https://www.pearson.com/us/higher-education/program/Schaefer-Revel-for-Racial-and-Ethnic-Groups-Access-Card-15th-Edition/PGM2399159.html


SUPPORT



Support from District 
Professional Development 

● Navigating difficult conversations, attending racial literacy; UCBHSSP, Facing History and Ourselves
● Input on trainings and consultants that validates our context 
● Fund ES teachers to be students and take a community college class
● Offer PD and collaboration time for both 9th grade ES and 10th grade WS teachers  
● Provide mini version to all 9th grade teachers across disciplines 

○ June PD and August TOW 

Financial Compensation and Backpay 

Collaborate with Equity and Diversity Council 

● Curriculum building group selected from rubric created by the Council 
● Ethnic Studies element
● Support for teachers when students and parents pushback



Estimated Hours for Ethnic Studies 
Carlmont

(3-5 people)
Woodside 

(3-5 people)
M-A

(3-5 people)
Sequoia

(3 - 5 people)
EPAA TIDE

(3 people)
Redwood

(1-3 people)

Vision  
Researching, creating 

course outline, 
attending conferences 

20 pp 20 pp 20 pp 40 pp
3 people 

20 pp

School Site 
Development 

Create ES/WS material 
and lesson plans and 

adapt District 
Curriculum

     80-100 pp 80 - 100 pp 80 - 100 pp 80 - 100 pp 80-100 pp 

80-100 pp 
for lead  

40 - 50 pp 
for 2 support

Professional 
Development

Leading and/or 
attending professional 

development, 
Attending community 

college classes 

 

      40 pp 40 pp 40 pp

40* pp 

20 teachers at 10 hours 
each would participate 

in PD related to ES 

40 pp 

+ cost to enroll in 
Ethnic Studies course 

as a student

40 pp



COMMUNITY



Ethnic Studies Cannot Solve 

● English support students not receiving Ethnic Studies in 9th grade 

● The lack of qualified teachers, especially teachers of color to teach Ethnic Studies 

● The lack of desire to teach and willingness to learn content and skills essential to Ethnic Studies e.g. 
anti-racism  

● Discussion of every single topic related to oppression. ES cannot cover everything 

○ Pragmatically 

○ Projects provide students with wiggle room 

○ Acknowledge the impossibility to cover everything 



“Ethnic Studies is a 
single step in a 
movement to 
reframing our 
curriculum” 



Movements
Black Lives Matter Protests

MA Alumni Petition 

MA For Racial Justice (MA4RJ)

Anti-Racist Book Clubs

Diversify Our Narrative SUHSD

Carlmont Change in Culture Club 

Previous teachers’ work that 
made all of this possible



QUESTIONS?



NOTES



Next Steps  

1. Board Meeting and Curriculum Development Team 

2. Update community members and thank all community members

3. Ongoing conversations with teachers, students, and department 

4. Recruiting active involvement of BIPOC voices


