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Brief Course Description: 
The History Social-Science Framework for California Public Schools: Kindergarten through Grade 12 defines 
ethnic studies in the following manner: 
 

Ethnic studies is an interdisciplinary field of study that encompasses many subject areas including history, literature, economics, 
sociology, anthropology, and political science. It emerged to both address content considered missing from traditional curriculum 
and to encourage critical engagement. 

As a field, ethnic studies seeks to empower all students to engage socially and politically and to think critically about the world 
around them. It is important for ethnic studies courses to document the experiences of people of color in order for students to 
construct counter-narratives and develop a more complex understanding of the human experience. 

In this social science-focused course, students will develop the skills to critically examine local, national, and 
global histories through the lens of race, gender, and class. This will enable students to identify locations of 
power and where injustice and oppression exist, to imagine and reshape those systems with the intent of finding 
joy, solidarity, “collective hope,” and healing. This course aims to leverage existing methodologies to question 
dominant narratives, systems, and their creation and to establish new ones. The course will center indigeneity, 
Blackness, race, ethnicity and its intersections to other social categories such as gender and class. 
Intersectionality and the critical skills of Ethnic Studies are key in our framework and in all our units, departing 
from a traditional “Ethnic Studies” model that divides each unit into racial categories.  
 
In semester one, students will be introduced to the origins of Ethnic Studies and social identities. Students will 
reflect how their multitude of identities impact the way they interact with the world. Next, students will grapple 
with the histories of forced migration, voluntary migration, and refugees, and think critically about belonging, 
acculturation, and the importance of oral history.  
 
Semester two will center how change on the individual, interpersonal, cultural, and systemic level is created and 
students will apply these lessons to address a concern they have at the school or community level.  
 
This course is designed to build a foundation for other high school social studies courses, where these lenses 
and critical analysis will be further honed and utilized in a variety of historical contexts. 

 

BACKGROUND INFORMATION 

Context for Course: 
How does this course fit into broader departmental and/or pathway structure? How does it fit into the overall school 
restructuring plans? Is the course intended to be a core course or supplemental? What are the student/school/community 
needs met by this course? 

This course will be the core social studies course offered to all 9th grade students across the district.  The 
course will satisfy the district graduation requirement of completing 3.5 years of social studies.  
 
This course not only offers a broad sampling of social studies topics, it also strategically prepares students 
with prerequisite knowledge for their future social studies and beyond.  For example, they will learn about how 
race and gender are socially constructed, and how colonial powers leveraged these constructed categories to 
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justify colonization and patriarchal systems. This will prepare them to engage critically in Modern World 
History in 10th grade where they will examine topics that require students to understand systems. In US 
History, students will continue to utilize the lenses of race, class, and gender to think critically about every 
historical era. The focus on civic engagement and activism in this course will also provide a solid base for 
students to build on when they reach their Government class senior year.  
 
In addition, the course satisfies the needs of our school community by providing opportunities for authentic 
project based learning, social action, interdisciplinary connections and social emotional learning. The course is 
designed to address the needs and interests of Black, Indigenous, and students of color by providing culturally 
relevant pedagogy, building a brave space where students can explore identity, positionality, power structures, 
and activism.  In these ways, Ethnic Studies builds a foundation for 9th grade students across the district that 
will allow them to reach deep levels of critical thinking and engagement throughout their high school 
experience.  

 
History of Course Development (optional): 

Who was involved in the course development? Did you consult with UC Admissions personnel or UC professors? If so, is 
that course UC approved? How does the course being submitted differ from the course after which it was modeled? Has 
the course received any special recognitions, designations or awards? Has it been articulated to local community colleges 
or universities? 

In early June, M-A alumni Mara Cavallaro, Ella Missan, and Alex Chang created a Change.org petition 
seeking the implementation of a required Ethnic Studies course at M-A. Inspired by the Change.org petition, 
which ultimately received more than 2,300 signatures, teachers from M-A met with the alumni who created the 
petition and worked to evaluate the standards taught and assessed in the existing ninth and tenth grade 
Social Studies courses, World Studies and Modern European History respectively, in order to more clearly 
conceptualize the shift to a required Ethnic Studies course in the district. While efforts for Ethnic Studies were 
in various stages across the district, this grassroots effort from alumni prompted social studies teachers from 
Menlo-Atherton, Redwood, Sequoia, Woodside, Carlmont, and TIDE to organize a district-wide effort to create 
a framework for a required 9th grade Ethnic Studies course at the Sequoia Union High School District. 
Although the community petition started with M-A alumni, the grassroots effort to organize for a required 
Ethnic Studies course would not have been possible without teacher input and participation from each of the 
school sites, parents, and community members. This effort included participating in several Ethnic Studies 
course development professional training sessions hosted by UCLA and UC Berkeley throughout the 
summer.  
 
It is important to note that both M-A and Carlmont offered Ethnic Studies electives prior to this district-wide 
movement for a required Ethnic Studies course. The Ethnic Studies elective proposal as well as teacher 
experience from that class was instrumental in conceptualizing and organizing for this required ninth-grade 
Ethnic Studies course proposal.  

  

COURSE CONTENT 

Course Goals and/or Major Student Outcomes: 
A limited number of broad educational goals to be addressed by this course. 

“Ethnic Studies courses, teaching, and learning will 
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1. cultivate empathy, community actualization, cultural perpetuity, self-worth, self-determination, and the 
holistic well-being of all participants, especially Native People/s and people of color; 

2. celebrate and honor Native People/s of the land and communities of color by providing a space to share 
their stories of struggle and resistance, along with their intellectual and cultural wealth; 

3. center and place high value on pre-colonial, ancestral, indigenous, diasporic, familial, and marginalized 
knowledge; 

4. critique empire and its relationship to white supremacy, racism, patriarchy, cisheteropatriarchy, 
capitalism, ableism, anthropocentrism, and other forms of power and oppression at the intersections of 
our society; 

5. challenge imperialist/colonial hegemonic beliefs and practices on the ideological, institutional, 
interpersonal, and internalized levels; 

6. connect ourselves to past and contemporary resistance movements that struggle for social justice on 
the global and local levels to ensure a truer democracy; and 

7. conceptualize, imagine, and build new possibilities for post-imperial life that promotes collective 
narratives of transformative resistance, critical hope, and radical healing.” (ESMC Second Field Review) 

Course Content Standards: 
Cite how this course addresses SUHSD content standards and/or California subject area framework (s) as well as school 
ESLRs. 

The course hits on numerous skills and topics suggested by the State of California’s History Social Science 
Framework for California Public Schools adopted in 2016 (see Chapter 13 for Grade 9-12 instructional 
practices, and Chapter 14 for 9th Grade Social Studies elective topics), including the following: 
 

● Disciplinary Thinking and Analysis Skills in Civics and Government, Geography and History 
● Literacy Skills, Reading, Writing and Research 
● World and Regional Geography 
● Sociology 
● Women in United States History 
● Ethnic Studies 

  
In addition, the course aligns with the following student outcomes listed in the Sequoia Union 5 year strategic 
plan: 
  

Academics: 

● Students will have the confidence, understanding and skills to engage effectively in local, national and 
international civic contexts 
 

Passion for Learning: 

● Students will thrive as learners by engaging in experiences driven by intellectual curiosity and discovery 
 

Support: 

● Students will develop the interpersonal skills, confidence and resilience to pursue intellectual and 
personal goals 

 

  

https://www.cde.ca.gov/ci/cr/cf/esmc2ndfieldreview.asp
https://www.cde.ca.gov/ci/hs/cf/documents/hssfwchapter13.pdf
https://www.cde.ca.gov/ci/hs/cf/documents/hssfwchapter13.pdf
https://www.cde.ca.gov/ci/hs/cf/documents/hssfwchapter14.pdf
https://www.cde.ca.gov/ci/hs/cf/documents/hssfwchapter14.pdf
https://www.seq.org/documents/planninghandbook/plansfor15-20.pdf
https://www.seq.org/documents/planninghandbook/plansfor15-20.pdf
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Course Objectives: 

A list of specific student learning objectives. If you choose, you may also list appropriate academic content standards 
alongside each objective.  

Academic Skills and Knowledge: 
 
Common Core Standards:   
 
Reading  
 

● RH.9-10.1-3  Comprehend key ideas and details in grade level texts 
● RH.9-10.4-6 Analyze the craft and structure of both primary and secondary sources 
● RH.9-10.7-9 Integrate, evaluate, compare and contrast multiple texts 

 
Writing 

● WHST.9-10.1  Write arguments focused on discipline-specific content 
● WHST.9-10.2  Write informative/explanatory texts, including the narration of historical events 
● WHST.9-10.4-6 Produce clear and coherent writing in which the development, organization, and style 

are appropriate to task, purpose, and audience including publishing online. 
 
Research 
 

● WHST.9-10.7 Conduct short as well as more sustained research projects to answer a question 
(including a self-generated question) or solve a problem; narrow or broaden the inquiry when 
appropriate; synthesize multiple sources on the subject, demonstrating understanding of the subject 
under investigation. 

 
● WHST.9-10.8 Gather relevant information from multiple authoritative print and digital sources, using 

advanced searches effectively; assess the usefulness of each source in answering the research 
question; integrate information into the text selectively to maintain the flow of ideas, avoiding plagiarism 
and following a standard format for citation. 

 
Speaking and Listening 
 

● CCSS.ELA-LITERACY.SL.9-10.1 Initiate and participate effectively in a range of collaborative 
discussions with diverse partners on grades 9-10 topics, texts, and issues, building on others' ideas and 
expressing their own clearly and persuasively. 

 
Social Studies Content (CA-HSS Framework 2017, Chap. 13-15) 
  

● Sociology - Analyze what external forces shape people’s lives and make them who they are, while 
considering multiple points of view 

● Ethnic Studies - Delineate how race and ethnicity have been constructed in the United States, and how 
they have changed over time 

● World History - Explain why industrial nations embarked on imperial ventures, as well as how 
colonization worked and how native people responded to colonization 

● World Geography - Comprehend and explain how a society’s geographic location and environment 
shape work and living opportunities as well as relationships with people outside of that society 

  
Habits of Success: (CASEL Core SEL Competencies) : 

http://www.corestandards.org/ELA-Literacy/SL/9-10/1/
https://www.cde.ca.gov/ci/hs/cf/documents/hssfwchapter14.pdf
https://www.cde.ca.gov/ci/hs/cf/documents/hssfwchapter14.pdf
https://www.cde.ca.gov/ci/hs/cf/documents/hssfwchapter15.pdf
https://www.cde.ca.gov/ci/hs/cf/documents/hssfwchapter14.pdf
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● Self-Management - Complete homework and classwork in a timely manner, demonstrating effective 

independent learning and self-management skills 
 

● Relationship Management - Engage in group projects and activities, demonstrating effective relationship 
management, teamwork, communication and problem solving 

 
Social Justice Standards  

● Identity  
● Diversity  
● Justice  
● Action  

  
Course Outline: 

A traditional course outline listing all topics and subtopics, indicating both breadth and depth of coverage. As appropriate, 
please list major assignments (i.e. labs, essays, projects, etc.) alongside topics and subtopics.  

Semester 1  
 
Unit 1: Introduction to Ethnic Studies, Identity, and Narrative 
 

Essential Questions:   
 

● What factors shape our identities? What parts 
of our identities do we choose for ourselves? 
What parts are determined for us by others, 
by society, or by chance? 
 

● How do our identities influence our choices 
and the choices available to us? What factors 
influence our identity, and in turn, the choices 
we make? 

Enduring Understandings:  
 

● Identities are shaped by a confluence of 
factors  
 

● Intersecting identities shape our perspectives 
and the way we experience the world? 
 

● Ethnic Studies helps us better understand the 
experiences of ourselves and others 

 

 
TOPIC 1 - Introduction to Ethnic Studies 

● An Introduction to the Origins of ES 
○ 1998 SF State: On Strike! (PBS)  
○ Excerpts from Pedagogy of the Oppressed by Paulo Freire  

 
● Key Concepts: 

○ Hegemony 
○ Critical Consciousness 
○ Ethnic Studies vs. Third World Studies  

 
TOPIC 2 - Identity 

● A reflection on student’s social identities  
○ Gender: Expression, identity, biological sex, sexuality,  
○ Intersectionality 

https://casel.org/core-competencies/
https://casel.org/core-competencies/
https://www.tolerance.org/frameworks/social-justice-standards
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○ Race and Ethnicity 
● Activities 

○ Identity wheel 
○ Co-creating definitions (example linked here) 
○ Excerpts/Activities from This Book is Anti-Racist (example linked here) 

 
TOPIC 3 - Why is it important to tell counter narratives about the dominant narratives people say about your 
identity? 
 

● Dominant Narrative and Counter Narrative 
○ Heteronormativity and patriarchy  

 
● Positionality  

 

Culminating Project for Unit 1 - Classroom Snapshot 
● http://www.identityprojectsf.com/ 
● https://www.nytimes.com/interactive/2019/us/generation-z.html#5  

 
 
Unit 2: Migration + Movement 
 

Essential Questions:   
● How have Native American people resisted 

colonization, and how do they continue to 
resist today? 
 

● What ideas influence what it means to be 
American? What does it mean to belong? 
How can various forms of oppression impact 
our sense of belonging? 
 

● How are the experiences of migrants, forced 
migrants, enslaved people, and refugees 
different? How are they similar? How do 
these differences impact how they have 
fought for liberation? 

Enduring Understandings:  
 

● Comparing and contrasting forced migration, 
migration, and the refugee experience. 
 

● Acculturation is influenced by one’s identity, 
membership, and the necessity and 
willingness to interact with the dominant, 
mainstream culture. 
 

● National immigration laws fluctuate with the 
current economic, political and social climate 
of the USA.  

 
TOPIC 1 - Indigeneity  

● Movement of Indigenous Americans (Excerpts from The American Yawp, Stanford University and An 
Indigenous People’s History of the United States by Roxanne Dunbar-Ortiz ) 

● Forced removal (1830) 
○ PBS, We Shall Remain: Episode 3, Trail of Tears (PBS 2009) 
○ Reservations: Clips from Smoke Signals, excerpts from Sherman Alexie 

● Ohlone people: Native Americans today 
○ “Ohlone Elders & Youth Speak” San Francisco Public Library 
○ Cafe Ohlone 

https://docs.google.com/presentation/d/1I_cKDM7Kz6-gV02CgN8QV9oImY6ttjUeEUNRDuO8QZU/edit?usp=sharing
https://docs.google.com/presentation/d/15NKLQVlg08LvOu81M2UIonSc-wWkGDcRzbJBPms5Nsg/edit?usp=sharing
http://www.identityprojectsf.com/
https://www.nytimes.com/interactive/2019/us/generation-z.html#5
https://www.youtube.com/watch?v=EJKbyOb4FJc
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○ Shellmound Sacred Site 
● Research project: How are Native American communities resisting today?  

 
TOPIC 2 - The African Diaspora  

● Trans-Atlantic Slave Trade 
● Diversity of African cultures entering the Americas 
● Resistance to slavery, abolition, and Black intellectuals 

○ Anténor Firmin and Pan-Africanism 
○ W.E.B. DuBois 

● Socratic Seminar: How did slavery and colonialism impact the Pan-African movement? 
 
TOPIC 3 - Immigration Case Studies  

● Sites can choose case studies based on student interest 
○ Chinese Exclusion 

■ A Different Mirror for Young People: A History of Multicultural America (Takaki 2012) 
■ “Paper sons and daughters”  

○ Central American migration (El Salvador, Guatemala) 
○ Pacific Islander migration 
○ Arab American migration 
○ Vietnamese migration + Vietnam War 

● Jigsaw Presentations: How are the experiences of migrants, forced migrants, enslaved people, and 
refugees different? How are they similar? How do these differences impact how they have fought for 
liberation? 

 

Culminating Project for Unit 2 - Oral History Project 
● Students conduct research and interview elders in their communities and make connections to the 

themes of the class.  

 
 

Unit 3: Systems of Power 
 

Essential Questions:   
● What is power and how does it shape our 

society? 
 

● How can individuals and communities use their 
power to achieve justice? 
 

● How do systems of oppression impact our lives? 
 

● What are the impacts of gang violence and mass 
incarceration for People of Color? 
 

● How do we internalize and reproduce what we 
see in the media? 

Enduring Understandings: 
 

● 4 I’s of Oppression (ideological, internalized, 
interpersonal, and institutionalized 
oppression)  
 

● Systemic and structural power and legacies 
 

● Power / Privilege 
 
 

 
TOPIC 1 - Systemic and Structural Power 

https://www.npr.org/sections/codeswitch/2013/12/17/251833652/chinese-american-descendants-uncover-forged-family-history
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● Origins of power within the United States 
○ Privilege + Power = Racism 
○ Colonizers v. Indigenous Peoples  
○ Government, cultural, economic power 

● Legislative Power  
○ Dred Scott v. Sanford 
○ Plessy v. Ferguson 
○ United States v. Thind 
○ Mexican Repatriation 
○ Korematsu v. U.S. 
○ Mendez v. Westminster 
○ Obergefell v. Hodges 
○ Defining Power: The Three Faces of Power 

 
TOPIC 2 - 4 I’s of Oppression (Ideological, Internalized, Interpersonal, and Institutionalized Oppression) 

● Ideological - White Supremacy/racism, anti-semitism, colorism, ISMS: (Sexism (Patriarchy) / Patriarchy, 
Heterosexism / Homophobia, Classism / Capitalism). 

● Internalized - Positive and Negative Stereotypes; Assimilation and Acculturation; Inferiority; Skin 
Bleaching  

● Interpersonal - Using racist, classist, sexist, or homophobic language; terrorism. 
● Institutionalized - Institutional Racism in: schools, media, police, government, business, families, 

religion, military; Mass Incarceration / Prison Industrial Complex; School-to-Prison Pipeline; New Deal 
Exclusions/FHA Redlining; Representation in the Media.  

● Handout on the 4 I’s of Oppression 
 
TOPIC 3 -- Case Study/Studies of Institutions 
In order to help students prepare for the culminating unit project, students will engage in a case study or 
studies (depending on course timeline) in which they study the history, power dynamics, discrimination within, 
and potential reformation of one or more institutions which could include, but are not limited to: justice system, 
education system, voting system, housing system, banking system, or another relevant system.  Study of at 
least one system as a whole class will provide scaffolding for the unit project in which students will choose their 
own issue or system to investigate. 
 

Culminating Project for Unit 3 -  
● Taking a local lens, students research a social, economic, or political issue dealing with either 

ideological, internalized, interpersonal, or institutionalized oppression. As students research the 
singular issue, it is the hope that they will be able to connect the problem with one of the 4 I’s of 
oppression.  
 

○ For example, educational inequality could connect to institutionalized oppression since it 
connects to a history of redlining in East Palo Alto, California. 

 
  

Unit 4: Power Movements, Transformation, and Change 
 

https://docs.google.com/document/d/1eZbtaRAvF3hQ1Q2ijOHn2JVEEf17Zeg5zM5kasVRJj8/edit?usp=sharing
https://docs.google.com/document/d/1PCS5e0zDG_X9OJV7L_O09Vd78qxvXMgSgAsoIrSX_TA/edit?usp=sharing
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Essential Questions:   
 

● What is power and how does it shape our 
society? 
 

● How can individuals and communities use 
their power to achieve justice? 
 

● What does it mean to resist? Historically, 
what has been the role of youth in resistance 
movements? 
 

● What is my responsibility in using resistance 
as a tool to liberate myself and my 
community? 
 

● What are different ways that we can be 
civically engaged to create a more just 
society? 

Enduring Understandings: 
 

● The line of progress is never straight  
 

● Grassroots efforts  
 

● Youth activism  
 

● Performative allyship and co-conspirator 
 

● Agency  
 

 
TOPIC 1 - Organizing Case Studies 

● Local level: Mutual aid program, M-A Petition, Ready for Ravens, restorative justice in schools  
● National level: Farmworker labor movements 
● Global: World wide decolonization  
● A Gulf that Unites Us: A case study about rebuilding after Hurricane Katrina and the solidarity 

movements between Black and Vietnamese communities  
 

TOPIC 2 -  
● Areas of systematic change: Education, Journalism, Small Business, Arts, Law  
● Coalition building strategies: decentralized leadership structures, power-mapping, facilitating democratic 

meetings  
 

Culminating Project for Unit 4 -  
● Youth Power Action Project - Students identify local issues in their community or school, and present 

to an authentic audience (teachers, community members, school board members, administration). 
Students will: 

○ Identify the local issue 
○ Create an action plan for how to solve or work towards lessening the issues 
○ Present their proposal to an authentic audience for feedback 

 

  
Texts & Supplemental Instructional Materials:  

A list of district-adopted core textbooks and/or core literature, followed by other readings, articles, reports, etc., 
indicating if materials will be used in part or in their entirety. 

A Different Mirror: A History of Multicultural America by Ronald Takaki 
Stamped from the Beginning by Ibram X. Kendi 
How to Be an Antiracist by Ibram X. Kendi 
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An Indigenous People’s History of the United States by Roxanne Dunbar-Ortiz 
A People’s History of the United States by Howard Zinn 
Strangers from a Different Shore: A History of Asian Americans by Ronald Takaki 
Pedagogy of the Oppressed  
Lies My Teacher Told Me  
The New Jim Crow by Michelle Alexander  
 

 
Instructional Methods and/or Strategies: 

A general description of instructional methods including lecture, discussion, group work, readings, lab work, project-based 
learning, service-learning, library research, internet research, interviewing, videos, audiotapes, CD Rom, etc. 

A variety of instructional methods and strategies will be implemented in this course. Ethnic Studies 
will be driven by an inquiry-based model. Students will develop historical thinking skills, such as 
corroboration, contextualization, and sourcing. Analytical writing skills will be emphasized through 
analytical paragraph writing and essay assignments. Reading will be a central focus in the course, as 
will other forms of multimedia such as photographs, artwork, films and documentaries, music, and 
other digital media. Students will engage deeply with these course materials, and will develop 
research skills finding and selecting their own sources to draw evidence from. Further, thoughtful 
discourse and discussions skills will be a central component of the instructional strategies employed 
throughout Ethnic Studies. Finally, students will be prepared to complete a civic engagement project 
or community action project by the end of the course.  
 
Assessment Methods and/or Tools: 

A description of assessment methods, including exams, quizzes, papers, homework assignments, projects, 
participation, attendance, etc. 

Assessment methods include written assessments (paragraphs and essays), discussions such as 
socratic seminars, reading assessments such as quizzes, research projects, and civic engagement 
projects.  

  
Assessment Criteria: 

Indicate what criteria are used to assess student work. For example, has the school or department developed rubrics that 
define quality work? Until the State has published its academic performance standards, what is being used to define 
quality? 

 
Criteria for assessment will be based on the ninth-grade Common Core State Standards for history/social 
science, speaking, reading and listening. Furthermore, assessment essential questions and content will be 
derived from the California History-Social Science Framework and the state-adopted Ethnic Studies course 
framework. In order to meet the educational goals on this course, student work will also be assessed using the 
Teaching Tolerance Social Justice Standards and the U.C. Berkeley History/Social Science Integrated Action 
Acivic Empowerment rubric.  
 
Although rubric development is an on-going process, sample rubrics are included below.  
 
Sample Common Core State Standard Rubric lines:  
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 4 3 2 1 

Corroboration  
CCSS.ELA-LITERA
CY.RH.9-10.9 
 
 

❏ Compares and 
contrasts ideas 
amongst 
multiple sources 
to offer a valid 
and complex 
hypothesis to 
explain why an 
action or event 
occurred  

❏ Notes when the 
findings support 
and contradict 
previous 
explanations of 
the same topic. 

❏ Compares and 
contrasts ideas 
amongst 
multiple sources 
to offer a valid 
hypothesis to 
explain why an 
action or event 
occurred  

 
 

❏ Somewhat 
compares and 
contrasts ideas 
from some 
sources, may 
be superficial or 
limited 

❏ Offers a 
hypothesis, but 
it is not 
connected to 
events in the 
text. 

❏ Does not 
provide 
compare and 
contrast ideas 
from sources 

❏ Does not offer a 
hypothesis as to 
why the actions 
or events 
happened. 

 

Historical 
Perspective 
CA .H-SS. 
Framework 

❏ Synthesizes 
evidence to 
construct a 
complex, 
meaningful, 
and distinct 
point of view 
for each of the 
assigned roles. 
Presents a 
deeper 
understanding 
of the 
circumstances 
and concepts 
surrounding 
the historical 
development.  

❏ Uses evidence 
to construct a 
reasonable 
point of view for 
each of the 
assigned roles. 
POVs are 
distinct from 
one another 
and historically 
consistent. 

❏ Constructs a 
somewhat 
reasonable 
point of view for 
the assigned 
roles. POV may 
appear 
somewhat 
superficial 
and/or 
somewhat 
historically 
inconsistent. 

❏ Does not 
construct a 
distinct and/pr 
reasonable 
point for two or 
more of the 
assigned roles. 

 
U.C. Berkeley History/Social Science Project Empowerment Standards:  
 

Levels of 
Empowerment Description 

Engage & Persist 
Students can make choices and take meaningful actions within the systems they 
operate in, in order to advocate on their own behalf with self-confidence, informed by 
historical and contemporary analysis and empowered with the tools of civic 
engagement 

Strategize Students are able to apply models of civic engagement in order to more deeply 
understand and engage with historical and current events and issues. 

Evaluate Students are able to explore and articulate multiple perspectives in the process of 



 
BOARD APPROVED 8/23/00 
REVISED 9/28/16 

clarifying their position on matters of importance 

Investigate Students are able to examine past and current events using evidence to develop 
conclusions 

Understand 
Context 

Students see how current events and conditions share thematic connections with the 
past  

Sense of Self Students can articulate and understand the origins of their world view  

 
Sample Empowerment rubric line:  
 

 4 3 2 1 

Evaluate 
Students are able 
to explore and 
articulate multiple 
perspectives in the 
process of 
clarifying their 
position on matters 
of importance 

❏ I strategically 
select and 
apply multiple 
models of civic 
engagement  

❏ I use the 
models in order 
to more deeply 
understand, 
critique and 
make 
connections 
between 
historical and 
current events 

❏ I use the 
models to 
develop and 
defend 
positions on 
historical and 
current events 

❏ I am able to 
explore and 
weigh multiple 
perspectives/  

❏ I weigh 
competing 
analysis and 
claims.  

❏ I synthesize 
competing 
claims and 
analysis to 
clarify my 
interests in and 
solutions for 
societal issues 
and problems 

❏ I understand 
the significance 
of models as a 
way to make 
sense of 
historical and 
current events 

❏ I can apply the 
models to 
current & 
historical 
events 
collectively or 
independently 
with limited 
support 

❏ I can analyze 
historical and 
current events 
referencing the 
model 

❏ I strategically 
select and 
apply multiple 
models of civic 
engagement  

❏ I use the 
models in order 
to more deeply 
understand, 
critique and 
make 
connections 
between 
historical and 
current events 

❏ I use the 
models to 
develop and 
defend 
positions on 
historical and 
current events 

 
Sample Content Rubric line:  
 

 4 3 2 1 

Knowing and 
Understanding 
 
 
 

❏ Consistently 
use a wide 
range of 
terminology 
effectively  

❏ Demonstrate 
detailed 
knowledge and 

❏ Use a range of 
terminology 
accurately and 
appropriately  

❏ Demonstrate 
substantial 
knowledge and 
understanding 

❏ Use some 
terminology 
accurately and 
appropriately  

❏ Demonstrate 
adequate 
knowledge and 
understanding 

❏ Use limited 
relevant 
terminology 

❏ Demonstrate 
basic 
knowledge and 
understanding l 
with minimal 
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understanding 
through 
thorough, 
accurate 
summary, 
descriptions, 
explanations 
and examples.  

 

through 
accurate 
summary, 
descriptions, 
explanations 
and examples 

through 
surface-level 
summary, 
descriptions, 
explanations 
and examples  

summary, 
descriptions 
and/or 
examples  

 
 
 

 
 
Sample Social Justice Standards Rubric: 
 

Action 
5  

Student organizes 
diverse people to 
plan and carry out 
collective action 
against exclusion, 
prejudice, and 
discrimination, 
and is thoughtful 
and creative in 
creating and 
implementing 
actions to achieve 
a goal and create 
sustainable, 
long0term change 
in their community  

Student joins with diverse 
people to plan and carry 
out collective action 
against exclusion, 
prejudice, and 
discrimination, and is 
thoughtful and creative in 
creating and carrying out 
actions to achieve a goal  

Student occasionally 
joins with diverse 
people to plan and 
carry out collective 
action against 
exclusion, prejudice, 
and discrimination, 
and/or is 
occassionally 
thoughtful and 
creative in creating 
and carrying out 
actions to achieve a 
goal  

Student does not 
attempt to join with 
diverse people to 
plan and carry out 
collective action 
against exclusion, 
prejudice, and 
discrimination, 
and/or does not 
attempt to be 
thoughtful and 
creative in creating 
and carrying out 
actions to achieve a 
goal  

 
 

  
  

  
 
 

 

 


